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Session 1:   9.30 - 11.00

Key Messages

The Need for Change

The documents on the link below are useful to understand the processes behind and
reasons for the adoption of this new Specification. 
https://www.ncca.ie/en/senior-cycle/curriculum-developments/subjects-and-framewor
ks-in-development/economics 

●    Economics is a subject for all and through its exploration students will be 
     prepared and empowered to contribute to society and manage future challenges
     confidently.
●    Strand 1 is a unifying strand, the themes of which permeate all strands of the 
     Specification and will be progressively developed over the course of Senior 
     Cycle.
●    The inquiry-based approach to teaching and learning cultivates students’ critical
     thinking skills in economics by encouraging them to ask questions relating to 
     the world around them and apply their learning in differentiated, collaborative, 
     creative and innovative ways. It provides scope for embedding the use of 
     appropriate digital technologies in the teaching, learning and assessment of 
     economics, underpinned by opportunities for the development of students’ 
     literacy and numeracy skills.
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Vision Activity

What is your vision for student learning in Economics?

Consider this question individually first, and write your responses in the space
provided here. You will have an opportunity to share and discuss this with your
colleagues afterwards.  
When we use the word vision it can mean different things to different people. Here
we are suggesting that you consider things such as:  
    ●  The values you would like your students to take from their study of 
        economics?
    ●  What are the hallmarks of successful learning in the economics classroom?
    ●  What classroom activities and approaches would facilitate successful learning
        in economics?
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Silent Reading Activity
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Unifying Nature of Strand 1

Economics Curriculum Specification 2018, Page 12
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Consider the Following Questions

1.   What does a unifying strand mean to you?

2.   What do you notice about the nature of Strand 1 from the diagram?

3.   What impact will Strand 1 have on  planning for teaching and learning in 
economics?
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Session 2:   11.15 - 1.00

Consider interrelatedness between the learning outcomes in Strand 1.2 and
those in your given Strand. 
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Alternative Format
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Pedagogical Approaches

The ‘Jigsaw’ approach

Introduction
One approach that can be used very effectively in Transition year is the ‘Jigsaw’
approach, originally developed in the United States but now used in many countries
across the globe. See https://www.jigsaw.org. across the globe. See https://www.jigsaw.org. 
The jigsaw approach is a research-based cooperative learning technique invented and
developed in the early 1970s by Elliot Aronson and his students at the University of
Texas and the University of California. Since 1971, thousands of classrooms have used
Jigsaw with great success. 
As the ‘Jigsaw’ website notes, “The jigsaw classroom has a four-decade track record
of successfully reducing racial conflict and increasing positive educational outcomes
such as improved test performance, reduced absenteeism, and greater liking for
school”, and many practitioners who have successfully adopted the approach will
corroborate this. (See, for example, http://www.teachhub.com/jigsaw-method-teaching-
strategy) 
The term ‘Jigsaw’ is used because, just like in a jigsaw puzzle, each piece – the part
played by each student – is essential to the completion and full understanding of the
final learning outcomes. 
The ten stepsThe ten steps
For the teacher, there are ten steps to follow in carrying out the approach:
1. Divide class into groups of 5-6 students.
2. Appoint one student from each group as leader.
3. Divide the day’s lesson into 5-6 segments.
4. Assign each student to learn one segment.
5. Give students time to read over their segment at least twice and become familiar

with it.
6. Form temporary ‘expert groups’ by having one student from each jigsaw group

join other students assigned to the same segment.
7. Bring the students back into their jigsaw groups.
8. Ask each student to present his/her segment to the group.
9. Float from group to group observing the process.
10. At the end of the session, ask questions to identify the key points learned. 
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Potential difficulties

Nobody would assert that this approach – no more than any other approach – will always
go smoothly. However, based on the experience of over four decades’ use in the classroom,
it is possible to anticipate certain difficulties that may arise and to devise strategies to deal
with these. The following outline is based on the helpful discussion on the ‘Jigsaw’ website
at https://www.jigsaw.org/tips/. at https://www.jigsaw.org/tips/. 
For students who have been used to a competitive approach in class, this cooperative
approach to learning may jar initially. Some students may seek to dominate the discussion
and, perhaps, control what is going on within the group. Other students may find it
challenging to work with students who are less academically able and may ‘switch off’
mentally after a while. How might the teacher respond to these challenges? 
The dominant student – Many teachers find it helpful to rotate the position of ‘leader’ who
guides the discussion, so that all students or, at least, those who are interested in taking
on the position, feel that they are getting a ‘fair crack of the whip’. Leaders need to be
helped to understand that their job is to spread participation as evenly as possible so that
nobody feels ‘left out’. Generally, students come to realise very quickly that the group
functions better if each person is allowed to present his or her material before comments
or questions are taken. 
The struggling student –The challenge here is to encourage the struggling student to
produce work of a good quality that does not lead to negative comments from members of
the jigsaw group. This is where the work of the ‘expert groups’ is of key importance. Before
presenting their report to the members of the jigsaw group, individual students have the
opportunity to discuss their report with members of the expert group who have prepared a
report on the same topic. They can modify their report in the light of comments or
suggestions made by their fellow members of the expert group. In the early stages of
deploying this approach with a class, it may be prudent for the teacher to monitor the reports
being prepared to ensure accuracy: this should become less necessary as the class
becomes used to the approach. 
The brighter student who becomes bored and ‘switches off’ – First of all, it has to be
acknowledged that boredom may be a factor in any teaching and learning approach,
regardless of the pedagogical approach being used. However, the jigsaw approach gives
all students the opportunity to become a ‘leader of learning’ and this can be a powerful
motivational force for all students, including the brighter ones. If brighter students are
encouraged to take on the mind-set of ‘teacher’, this can transform a potentially boring task
into an exciting challenge. Furthermore, it is likely to facilitate more thorough learning of
the topic in question. 
Students who are used to a competitive approach – Given time, the obvious benefits of
the cooperative approach tend to become evident. 
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Utilising an Inquiry Approach
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Herfindahl - Hirschman Index
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Information Gathered

Please record here any information which supports your inquiry. 
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One Minute Paper - Reporting Findings

Please summarise here what you have discovered from your inquiries.
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Session 3:   2.00 - 3.30

Potential learning outcomes which could be explored:

Potenitial inquiry questions:
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Other lines of inquiry:

Other thoughts:
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Unit of Learning

Please use this space to record your thoughts and ideas as you develop your
unit of learning. Give consideration to the inquiry based approach, the non-linear
selection of learning outcomes, potential teaching methodologies, modes of
assessment (knowledge, understanding and skills) and suitable stimulus
materials.
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My Next Steps

Consider the future implications of what has emerged for:
    ●  Your individual practice as a teacher.
    ●  Your subject department/school.

What will my next steps be?
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Additional Information



www.pdst.ie | info@pdst.ie

The PDST is funded by the  Teacher Education Section (TES) of the  Department
of Education and Skills (DES) and is managed by Dublin West Education Centre.

Professional Development
Service for Teachers

An tSeirbhís um Fhorbairt
Ghairmiúil do Mhúinteoirí 




